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School preparations for La-
tino/Hispanic Heritage month 

often include finding perform-

ers, scheduling cultural events, 

coordinating assemblies, and 

planning special menus for the 

cafeteria. Pulling together these 

events can take a lot of time out 

of teachers' already overloaded 

schedules.  

But what do these events 

accomplish? Ironically, typical 

heritage month programs and 

celebrations may do as much to 

reinforce stereotypes as they do 

to challenge them. It is im-

portant to acknowledge margin-

alized histories, but special 

events in isolation can affirm 

stereotypes rather than negate 

them. If the events are limited to 

performances and food, for ex-

ample, we might be left with the 

impression that "Latinos only 

like to dance and eat." 

We can challenge ourselves 

to go deeper. In the same way 

that educational reform has rec-

ognized the benefit of instruc-

tion that is holistic and interdis-

ciplinary, a similar approach is 

called for in addressing cultural 

heritage. The following are 

some points to consider when 

planning Latino/Hispanic herit-

age events for your school. 

1. Determine what you want 

students to learn from the her-

itage celebrations.  

Spend the first meeting prepar-

ing a list of instructional objec-

tives ð what is it that you want 

the school body to learn from 

these events? Too often we skip 

this step and go directly to 

drawing up a list of possible 

presenters. In developing the list 

of instructional objectives, 

spend some time asking stu-

dents and parents of Latino/

Hispanic heritage what they 

would like their peers to under-

stand about their heritage. The 

broader school community can 

provide useful input to identify-

ing the stereotypes that need to 

be addressed and suggestions 

for addressing these issues.  

2. Recognize the long history 

of Latinos in the United States 

and their great diversity.  

There is a tendency to treat all 

Latinos as immigrants, when in 

reality Latinos have been on this 

land since before the pilgrims. 

There is also great diversity 

among Latinos in terms of eth-

nic heritage, religion, class, na-

tional origin, language, political 

perspectives, and traditions. 

There are Latinos of African, 

European, indigenous, and 

Asian heritage. Be sure that im-

ages of Latinos in the classroom 

reflect this rich diversity.  

3. Address the values, history, 

current reality, and power re-

lationships that shape a cul-

ture.  

Heritage months frequently fea-

ture the crafts, music, and food 

of specific cultures. While 

crafts, music, and food are im-

portant expressions of culture, 

in isolation they mask the obsta-

cles that people of color have 

faced, how they have confronted 

those obstacles, the great diver-

sity within any cultural group, 

and the current reality of people 

in the United States. A few ex-

cellent titles are: Open Veins of 

Latin America (Galeano), Occu-

pied America (Acu¶a), or    

(Continued on page 4) 
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Caribbean Connections: Mov-

ing North (Sunshine). 

4. Learn about food and dance 

in context.  

Have students or teachers inter-

view parents about the dishes 

they plan to prepare. Instead of 

collecting recipes, collect sto-

ries. Ask parents how they 

learned to make the dish and 

what they remember about the 

person who taught them the rec-

ipe. These cultural texts can be 

posted next to the dishes at the 

dinner or bound into a class-

room reader. In other words, 

donôt ban potlucks and dance 

performances; just make them 

more meaningful. 

Students can interview guest 

dancers or musicians about the 

stories behind their performanc-

es. Additionally, students can 

learn about the life of an artist in 

childrenôs books such as The 

Pi¶ata Maker (George Ancona, 

http://

www.georgeancona.com/). 

5. Introduce leaders in the 

context of their organizations.  

Children are given the false im-

pression that great people make 

history all on their own. Instead 

of serving as an inspiration, the 

heroes are portrayed as superhu-

man. Children often cannot pic-

ture themselves in this history. 

Instead, we can teach about or-

ganized movements for change. 

Children must learn from histo-

ry about how change really hap-

pens if the curriculum is to 

serve as a tool for them to build 

their future.  

For example, thousands of peo-

ple are responsible for the gains 

of the United Farmworkers 

(ufw.org), yet students are given 

the impression that Cesar Ch§-

vez singlehandedly launched the 

grape and lettuce boycotts.  

6. Examine school policies and 

practices. 

Heritage months are often used 

to divert attention from inequal-

ities in a schoolôs policies. Her-

itage month posters in the hall-

ways feature African American 

and Latino leaders, but a dispro-

portionate number of African 

American and Latino children 

are suspended each week. Herit-

age month greetings are spoken 

in multiple languages during the 

morning announcements, but no 

effort is made to help children 

maintain their native language.  

Honor Latino/Hispanic Heritage 

month by forming a student-

parent-teacher taskforce whose 

mission would be to take a seri-

ous look at Latino/Hispanic stu-

dentsô experiences in the school 

and to make recommendations 

for improvement.  

7. Examine the schoolôs year-

long curriculum.  

Are we using Hispanic Heritage 

month to celebrate the integrat-

ed curriculum, or do we try to 

squeeze all of the Latino/

Hispanic History into four 

weeks? If the overall curriculum 

is still largely Eurocentric, then 

one can assume students learn 

that white people are more im-

portant and that everyone else 

plays a secondary role.  

Honor Latino/Hispanic Heritage 

month by providing time for 

teachers to deepen their own 

background knowledge and 

make plans to infuse Latino his-

tory into their curriculums; for 

instance into class discussions 

of books or movies.  

 

By Deborah Menkart, based on an 

article in the Teaching for Change 

publication Beyond Heroes and  

Holidays: A Practical Guide for K-

12 Anti-Racist, Multicultural Edu-

cation and Staff Development. 

 

(Continued from page 3) 
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1. What is the difference between the terms Hispanic and Latino? 

 

2.  What percentage of the U.S. population is Latino? 

 

3.  Name the three largest Latino groups in the United States. 

 

4.  What is the largest group of Latinos living in Washington, D.C.? 

 

5.  Are all Latinos living in the U.S. immigrants? 

 

6.  Which U.S. states once belonged to Mexico? 

 

7.  Are Latinos of European, African, Indian, or Asian heritage? 

 

8.  Which Latin American countries have citizens of African descent? 

 

9.  What languages do Latinos and people from Latin America speak? 

 

10.  Identify one contemporary U.S. Latino/a writer, elected or appointed local or na-
tional official, and activist. 

 

11.  Describe the socioeconomic conditions for Latinos in the United States with at 
least three statistics. For example: income as compared to non-Hispanic whites, 
infant mortality as compared to non-Hispanic whites, incarceration as compared 
to non-Hispanic whites, etc. 

 

12.  When is Independence Day in Mexico and Central America? Who did those 
countries win independence from?  

 

13.  Who were the maroons? 

 

 

Test Your Knowledge:  

 Latino/Hispanic Heritage Facts Quiz  
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1. In 2004, the poorest immigrants arriving in the U.S. came from: 

A) Central America B) Asia  C) Africa D) Europe 

 

2. The region with the highest percentage of immigrants in the U.S. with high school degrees is: 

A) Europe  B) Central America  C) Africa D) Asia 

 

3. The immigrant population that earns the highest median household income in the U.S. is: 

A) Mexican  B) Indian  C) English  D) African 

 

4. In 1910, the U.S. population was 15% foreign-born. In 2004, the foreign-born percentage of the popu-
lation was: 

A) 3%   B) 8%    C) 12%  D) 22% 

 

5. In 2004, one in how many children in the U.S. had at least one parent who was an immigrant? 

A) 1 in every 9 children  B) 1 in every 15 children 

C) 1 in every 20 children  D) 1 in every 5 children 

 

6. In their lifetime, how much more will an average immigrant and his/her family pay in taxes than they 
will receive in local, state and federal benefits? 

A) $80,000   B) $10,000 

C) $1,000    D) There is no disparity 

 

7. Nationally, immigrants receive about $11 billion annually in welfare benefits. Approximately how 
much do they pay in taxes? 

A) $1.9 billion      B) $25 billion 

C) $61 billion      D) $133 billion  

 

8. Increased immigration tends to: 

A) Produce higher wages for immigrants B) Produce higher wages for U.S. citizens 

C) Produce lower wages for immigrants  D) Produce lower wages for U.S. citizens 

 

9. A 1992 survey found that it was common for Americans to go to Mexico for healthcare: More than 
90% of Mexican physicians surveyed had treated Americans. The major reason U.S. citizens go to 
Mexico for treatment is: 

A) They believe that Mexican doctors are more qualified 

B) Mexican doctors take all brands of insurance 

C) Mexican doctors and prescription drugs are cheaper 

D) The climate is better 

Note: This quiz was prepared by the Applied Research Center, Oakland, CA. 

Test Your Knowledge:  

Immigration Myths and Facts Quiz  
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1. What is the difference between the terms 

Hispanic and Latino? 

Answer: Hispanic is a term coined by the fed-

eral government for use in the census. It means 

ñSpanish,ò to describe a person of Spanish de-

scent and fluent in the Spanish language. 

Many people object to the term because Lati-

nos are also of indigenous and African de-

scent. Latino is more inclusive of this diverse 

heritage. (Due to public pressure, the Los An-

geles Times, for example, no longer uses the 

term Hispanic.) Hispanic and Latino are both 

broad terms. Many people identify themselves 

by their heritage as Mexican-American, Cuban

-American, Puerto Rican, Salvadoran, etc.--or 

simply American. Chicano is a term for people 

of Mexican-American descent that activists 

adopted during the movement for social justice 

in the 1960s.   

  

2. What percentage of the U.S. population is 

Latino as of 2009? 

Answer: 15.8 % (Source: ñState & County 

QuickFacts, USA,ò U.S. Census Bureau, Au-

gust 16, 2010.) 

  

3. Name the three largest Latino groups in the 

United States. 

Answer: Cuban-Americans, Puerto Ricans and 

Mexican-Americans. 

  

4. What is the largest group of Latinos living 

in Washington DC? 

Answer: Salvadorans. 

  

5. Are all Latinos in the U.S. immigrants? 

Answer: No. As Mexican-American filmmak-

er Luis Valdes noted, "We did not, in fact, 

come to the United States at all. The United 

States came to us." Some Mexican-Americans 

trace their family roots in the United States to 

before the Declaration of Independence. The 

Puerto Ricans who migrate to the mainland are 

already American citizens since Puerto Rico is 

a Commonwealth of the United States. Those 

from Central and South America and the Car-

ibbean are immigrants--but  their  relationship 

with the United States is not new. The United 

States has invaded and greatly influenced the 

region for the past 100 years.   

 

6. Which U.S. states once belonged to Mexico? 

Answer: Arizona, California, Nevada, New 

Mexico, Texas, Utah, and parts of Wyoming, 

Colorado, and Oklahoma. 

  

7. Are Latinos of European, African, indige-

nous or Asian ancestry? 

Answer: Latino simply refers to one's heritage 

as being from Latin America. Within Latin 

America there are people of indigenous, Afri-

can, European, and Asian heritage. And there 

are a great many people who are what is called 

ñmestizo,ò or a mixture of indigenous, African, 

and European. (Note that we refer to the social 

category of race since scientifically race as a 

category does not exist.) 

  

8. Which Latin American countries have citi-

zens of African descent? 

Answer: All. In fact, the majority of popula-

tions in a number of Latin American countries, 

especially those in the Caribbean, are of Afri-

can descent. 

  

9. What languages do Latinos and people from 

Latin America speak? 

Answer: Many languages. The majority of 

people in Latin America speak Spanish; the 

majority of Latinos in the United States speak 

English or are bilingual. However, in Guate-

mala, for example, Mayan descendants speak 

over 20 indigenous languages. (There used to 

be many more languages, but a succession of 

repressive governments since the Spanish con-

(Continued on page 8) 
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quest has destroyed the language and culture 

of many indigenous groups. For Columbus 

Day, students could compare the historic and 

contemporary treatment and resistance of na-

tive peoples in the United States and Guatema-

la. They would find many parallels.) In Brazil, 

the primary language is Portuguese. In Cuba, 

the Spanish is influenced by some Yoruba vo-

cabulary and syntax.  

  

10. Identify one contemporary U.S. Latino/a 

for each of the following: writer, elected local 

or national official, and activist. 

Answer 

Writers: There are many. Some writers stu-

dents particularly enjoy are: Luis Rodr²guez, 

Always Running; Nicholasa Mohr, In Nueva 

York, Nilda; Sandra Cisneros, The House on 

Mango Street; Julia Alvarez, In the Time of the 

Butterflies, How the Garcia Girls Lost Their 

Accents; Rudolfo Anaya, Bless Me, Ultima and 

Albuquerque; Manlio Argueta, One Day of 

Life; Mario Bencastro, Shot in the Cathedral; 

and Claribel Alegria, Luisa in Realityland. 

 
Elected and appointed officials: In total there are 

over 6,000 Latino elected and appointed officials 

in the country (Source: ñAbout Us,ò NALEO Edu-

cational Fund, 2009); this includes judges, police 

chiefs, justices of the peace, etc. Included in this 

figure are 2,170 elected officials in Texas (as of 

2007.) 

 

Activists (individuals and groups): Dolores 

Huerta, co-founder of the United Farmworkers 

(UFW); Dennis Rivera, president of the Health 

Care Employees Union and chair of the Rainbow 

Coalition; MECHAðorganization of high school 

and college students of Mexican American heritage 

who challenge discriminatory policies against 

people of color; National Council of La Raza 

(NCLR), the largest constituency-based national 

Hispanic organization, serving all Hispanic nation-

ality groups in all regions of the country, formed in 

1968 to reduce poverty and discrimination and im-

prove life opportunities for Hispanic Americans.  

 

11. Describe the socioeconomic conditions for 

Latinos in the United States with at least three 

statistics. For example: income as compared 

to non-Hispanic whites; health insurance as 

compared to non-Hispanic whites; incarcera-

tion as compared to non-Hispanic whites, etc. 

Answer: The Ultimate Field Guide to the U.S. 

Economy provides substantial data for this 

question. An example: 21.5% of Latinos were 

living below poverty in the U.S. in 2007 as 

compared to 8% of Whites and 24.5% of Afri-

can Americans. The Childrenôs Defense 

Fundôs Improving Childrenôs Health Report 

from 2006 also provides substantial data. A 

few examples: 21.3% of Latino children were 

uninsured in the U.S. in 2002 as compared to 

6.8% of White children and 10.1% of African 

American children; and Latino children were 

almost twice as likely as White children to not 

be in excellent or very good health. 

  

12. When is Independence Day in Mexico and 

Central America? Who did those countries win 

independence from? 

Answer: Central America, now a region, was 

once its own nation. The countries that made 

up that nation [Guatemala, El Salvador, Hon-

duras, Nicaragua and Costa Rica] celebrate 

independence day on September 15 and Mexi-

cans on September 16. These countries won 

independence from Spain.  

  

13. Who were the maroons?  

Answer: The maroons were enslaved Africans 

in Latin America who escaped from slavery 

and established their own self-sustaining and 

self-governing communities. From this base 

they were able to return and free more people 

from slavery. Maroon leaders that your stu-

dents could study include: Bayano (16th centu-

ry, Panama), Yanga (1524-1612, Mexico), and 

Alonso de Illescas (1528-1585, Ecuador.)   

 
NOTE: The answers to these questions are not  

definitive. In some cases, there may be differences of 

opinion, particularly with regards to questions 1 and 7.  

 

(Continued from page 7) 
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1. A.  
24% of immigrants from Central America were 

living in poverty in 2004. (Source: ñForeign-Born 

Population Reaches 33 Million; Most from Latin 

America, Census Bureau Estimates,ò U.S. Census 

Bureau News, Aug. 5,  2004.) 

 

2. C.  
Almost 89% of African immigrants have a high 

school diploma and 42.5% have a bachelorôs de-

gree or better, according to a Census Bureau study. 

Africans, as a group, are also better educated than 

the general U.S. population: Only 84% of U.S.-

born adults have a high school diploma and 27% 

have a bachelorôs degree or higher. (Sources: 

ñAfrican Immigrants in the United States,ò Migra-

tion Information Source, February 2009 and 

ñForeign-Born Exceed the Native-Born in Ad-

vanced Degrees,ò U.S. Census Bureau News, Jan. 

28, 2009.) 

 

3. B.  
The median household income for U.S. residents 

born in India is $91,195. Immigrants from Austral-

ia, South Africa and the Philippines have the next 

highest median incomes.  Immigrants from Soma-

lia and the Dominican Republic have the lowest 

median incomes among immigrants.  In general, 

the median household income for the entire United 

States population is $50,740, and the median 

household income among immigrants is $46,881. 

(Source: Census Bureau Data Show Characteristics 

of the U.S. Foreign-Born Population,ò U.S. Census 

Bureau News, Feb. 19, 2009.) 

 

Question to ponder: If Africans as a group are 

the highest educated, why is their median 

household income ($30,134 in 2004) in the 

lower half of the income scale? 

 

 

 

4. C.  
In 2004, the United States was home to 34.2 mil-

lion immigrants, which made up 12% of the total 

U.S. population. (Source: ñForeign-Born Popula-

tion Tops 34 Million, Census Bureau Estimates,ò 

U.S. Census Bureau News, Feb. 22, 2005.) 

 

5. D.  
(Source: ñChildren of Immigrants: National and 

State Characteristics,ò The Urban Institute.) 

 

6. A.  
(Source: ñImmigrants and the Economy,ò National 

Immigration Forum, Nov. 30, 2001.)In Texas, for 

example, undocumented immigrants produced 

$1.58 billion in state revenues, which exceeded the 

$1.16 billion in state services they re-

ceived.ò (Source: ñUndocumented Immigrants as 

Taxpayers,ò Immigration Policy Center, Nov. 1, 

2007.) 

 

7. D.  
(Source: ñImmigrants and the Economy,ò National 

Immigration Forum, Nov. 30, 2001.) 

 

8. C. 
 ñAlthough wages fell in California during the re-

cent wave of immigration, immigrants absorbed 

most of the adverse impact.ò (Source: ñThe Fourth 

Wave,ò by Thomas Muller and Thomas Espen-

shade, 1985, cited in ñAdvocateôs Quick Reference 

Guide to Immigration Research,ò NCLR, Aug. 

1993.) 

 

9. C.  
(Source: ñGoing to Mexico: Priced Out of Ameri-

can Health Care,ò Families USA Foundation, Nov. 

1992, cited in ñAdvocateôs Quick Reference Guide 

to Immigration Research,ò National Council of La 

Raza, Aug. 1993.) 

 
 

Test your Knowledge:  

Immigration Myths and Facts Quiz Answers  
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!ƭƳŀ CƭƻǊ !Řŀ 
Childrenôs Author,       

Education Professor 
 
wƻŘƻƭŦƻ !ŎǳƷŀ 
Historian, Chicano   

Studies Professor 
 

LǎŀōŜƭ !ƭƭŜƴŘŜ 
Writer 

 

tŀōƭƻ !ƭǾŀǊŀŘƻ 
Labor Organizer 
 
Wǳƭƛŀ !ƭǾŀǊŜȊ  
Writer 
 
[ǳƛǎ !ƭǾŀǊŜȊ  
Physicist 
 

WǳŘƛǘƘ .ŀŎŀ 
Muralist 

 

aŀǊƛƻ .ŜƴŎŀǎǘǊƻ 
Writer 
 
wǳōŜƴ .ƭŀŘŜǎ 
Musician 
 

[ƛƴŘŀ /ƘŀǾŜȊ ¢ƘƻƳǇǎƻƴ 
Labor Leader  

 

{ŀƴŘǊŀ /ƛǎƴŜǊƻǎ 
Writer 

 

aƛǊƛŀƳ /ƻƭƽƴ 
Actress 

 

Wǳƭƛŀ ŘŜ .ǳǊƎƻǎ 
Writer 

 

WŜǎǎŜ ŘŜ ƭŀ /ǊǳȊ 
Labor Activist 

 

hǎŎŀǊ ŘŜ ƭŀ Iƻȅŀ 
Boxer 

 

Wǳƴƻǘ 5ƝŀȊ 
Writer 
 

aŀǊǟƴ 9ǎǇŀŘŀ 
Writer 

 

!ƳŞǊƛŎŀ CŜǊǊŜǊŀ 
Actress 

 

Wǳŀƴ DƻƴȊŀƭŜȊ 
Reporter 

 

!ƴǘƻƴƛŀ IŜǊƴłƴŘŜȊ  
Civil Rights Activist,  

Lawyer 

 

5ƻƭƻǊŜǎ IǳŜǊǘŀ 
Civil Rights Activist 

 

WƻƘƴ [ŜƎǳƛȊŀƳƻ 
Actor, Comedian, Writer 

 
 

¢ŀƴƛŀ [Ŝƽƴ 
Conductor, Composer,  

Music Director 
 
wŜōŜŎŎŀ [ƻōƻ 
Professional Basketball 

Player 
 
9ƭƛȊŀōŜǘƘ aŀǊǟƴŜȊ 
Author, Activist 

 

!Ƴŀƭƛŀ aŜǎŀ-.ŀƛƴǎ 
Artist 

 

bƛŎƘƻƭŀǎŀ aƻƘǊ 
Writer 

 

/ŜŎƛƭƛŀ aǳƷƻȊ 
Politician, Lobbyist, Civil 

Rights Activist 

 

DǊŜƎƻǊȅ bŀǾŀ 
Director, Writer 

 

!ŘǊƛŀƴŀ hŎŀƳǇƻ 
NASA Scientist 

 

9ƭƭŜƴ hŎƘƻŀ 
Astronaut,                   

Electrical Engineer 

 

9ŘǿŀǊŘ WŀƳŜǎ hƭƳƻǎ 
Actor 
 
 

9ŘŘƛŜ tŀƭƳƛŜǊƛ  
Musician 

 

!ƴǘƻƴƛŀ tŀƴǘƻƧŀ 
Civil Rights Activist 

 

²ƛƭƭƛŜ tŜǊŘƻƳƻ 
Writer 

 

[ǳƛǎ wƻŘǊƝƎǳŜȊ 
Writer, Community Leader 

 

IŜƭŜƴ wƻŘǊƝƎǳŜȊ-¢Ǌƛŀǎ 
Pediatrician, Activist 

 

WƛƳƳȅ {Ƴƛǘǎ 
Actor  

 

IƛƭŘŀ {ƻƭƛǎ 
Secretary of Labor 

 

{ƻƴƛŀ {ƻǘƻƳŀȅƻǊ 
Supreme Court Justice 

 

!ƴŀ {ƻƭ DǳǝŞǊǊŜȊ 
Computer Scientist,  

Elected Official 

 

tƛǊƛ ¢ƘƻƳŀǎ 
Writer 

 

bȅŘƛŀ ±ŜƭłȊǉǳŜȊ 

U.S. Representative-NY 
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research. Students can also be encouraged to interview local community members. 



O Yes? Do they come on horses 

with rifles, and say, 

  Ese gringo, gimmee your job? 

And do you, gringo, take off your ring,  

drop your wallet into a blanket 

spread over the ground, and walk away? 

 

I hear Mexicans are taking your jobs away.  

Do they sneak into town at night,  

and as youôre walking home with a whore,  

do they mug you, a knife at your throat,  

saying, I want your job? 

 

Even on TV, an asthmatic leader  

crawls turtle heavy, leaning on an assistant,  

and from a nest of wrinkles on his face,  

a tongue paddles through flashing waves  

of lightbulbs, of cameramen, rasping 

ñTheyôre taking our jobs away.ò 

 

Well, Iôve gone about trying to find them,  

asking just where the hell are these fighters. 

 

The rifles I hear sound in the night  

are white farmers shooting blacks and browns  

whose ribs I see jutting out and starving chil-

dren,  

I see the poor marching for a little work,  

I see small white farmers selling out  

to clean-suited farmers living in New York,  

whoôve never been on a farm, 

donôt know the look of a hoof or the smell  

of a womanôs body bending all day long in 

fields. 

 

I see this, and I hear only a few people  

got all the money in this world, the rest  

count their pennies to buy bread and butter. 

 

Below that cool green sea of money,  

millions and millions of people fight to live,  

search for pearls in the darkest depths  

of their dreams, hold their breath for years  

trying to cross poverty to just having something. 

 

The children are dead already. We are killing 

them, that is what America should be saying;  

      on TV, in the streets, in offices, should be saying            

ñWe arenôt giving the children a chance to live.ò 

 

Mexicans are taking our jobs, they say instead. 

What they really say is, let them die,  

and the children too. 

 

 

 

 

�-�L�P�P�\ �6�D�Q�W�L�D�J�R���%�D�F�D����born in Santa Fe, New Mexico is 

the author of eight collections of poetry and two memoirs, 

among other publications. Baca wrote much of his poetry 

while he was incarcerated, where he taught himself to read 

and write. He currently conducts writing workshops with 

low-income and incarcerated youth and adults across the 

country. (Source: ñJimmy Santiago Baca,ò Poets.org: 

From the Academy of American Poets, 2010.) Poem re-

printed by permission of New Directions Publishing Cor-

poration from Immigrants in Our Own Lands and Selected 

Early Poems by Jimmy Santiago Baca (New Directions 

Books, 1982.) 
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So Mexicans Are Taking Jobs Away From Americans  

Teaching Suggestions... 
1. Make two columns on the board labeled: ñWhat they say,ò and ñWhat is really happening.ò Working in small 

groups, have the students fill in the columns based on the poem. 

2.  Ask the students if they agree with the poet. Do they see similar examples in their neighborhoods?  

3.  Discuss scapegoating. What is it? Who wins? Who loses? 

By Jimmy Santiago Baca 


